SPED 5730
Strategies for Teaching Young Children with Disabilities
Lillian Duran, Instructor Sarah Bloom, Instructor

Office Hours: Wednesday 2:00-4:00 or by appt
Education Building #320

797-7320

lillian.duran@ usu.edu

Tuesday 2:00-4:00 or by appt

Education Building #329

797

-7471

sarah.bloom@usu.edu

Course Description: This course provides information on curricula, instructional strategies,

service environments, and staffing roles for teachers of young (0-5) children with disabilities.

NCATE Course Objectives Learning  Evaluation
Standard The student will... Activities
CC5S812,S15 1. Design a preschool environment to Course Assignments
EC5S3,54,S5 facilitate learning and classroom  reading Quiz
EC7S1 management and develop a schedule Exam
that addresses individual educationalClass
objectives for each child in the daily Discussion
routines.
CC4S1 2. Describe program design and Course Assignment
monitoring systems for individual orreadings Quiz
small group programs addressing Exam
children’s individual educational ~ Class
objectives in a variety of settings.  Discussion
Strategies will facilitate acquisition,
generalization, and maintenance.
CC8K2,S6 3. Describe issues with assessing a Course Quiz
EC7S1 young child and interpret readings Exam
assessment results to develop
objectives for a child. Class
Discussion
In-Class
assessment
CC5K5 4. Describe the scope and sequence of Course Assignment
CC7K2,K3 developmental domains for young readings Quiz
EC10S2 children and design a process to Exam
share information with parents. Class
Discussion
CC10S7 5. Develop two small group series of Course Assignment
instructional lessons to teach readings
specific skills in a sequence.
Class
Discussion
EC9S7 6. Describe strategies to work with Course Quiz




children’s challenging behaviors.  readings Exam
Class
Discussion

EC9S4,S7,S8 Identify the roles of participating  Course Quiz

EC10K1,S3,54,,S9 adults in a variety of settings and  readings Exam
describe training procedures for the
adults. Class

Discussion

CC5S4,55,59 Describe issues which may arise Course Quiz

EC4S2,S3 during the transition of children readings Exam

EC10S1,S5 moving among services from birth
to preschool and into more Class
traditional public school settings ~ Discussion
upon reaching kindergarten age and
explain the preparation of parents
and children for the transition.

EC9S5,56,S8 9. Describe professional groups that  Class Quiz
advocate for young children and Discussion  Exam
develop a professional growth plan.

Date Topic, Assignments, and Readings

Week 1 -  Welcome to your classroom- Environmental arrangement and scheduling
8.26
In-Class assignment: Classroom Floor-plan & Schedule
Sainato, D.M., (1990). Classroom transitions: Organizing environments to promote
independent performance in preschool children with disabilities. Education &
Treatment of Children, 13, 288-298.
Lawry, J., & Strain, P. (1999) Examining the role of the classroom environment in
the prevention of problem behaviors. Young Exceptional Children, 3, 11-19.
Week 2 - Levels of instruction - Intensive
9.2 Structured Teaching Strategies
Assignment Due: Observation & Evaluation Part 1
Smith, T., Mruzek, D.W., Wheat, L.A., & Hughes, C. (2006). Error correction in
discrimination training for children with autism. Behavioral Interventions, 21, 245-
263.
Libby, M.E., Weiss, J.S., Bancroft, S., Ahearn, W.H. (2008). A comparison of
most-to-least and least-to-most prompting on the acquisition of solitary play skills.
Behavior Analysis in Practice, 1, 37-43.
Week 3 - Levels of instruction - Naturalistic
9.9 Embedded Learning Opportunities

Assignment Due: Intensive Lesson Plan

Dunst, C. J., Bruder, M. B., Trivette, C. M., & McLean, M. (2001). Natural




learning opportunities for infants, toddlers, and preschoolers. Young Exceptional
Children, 4, 18-25.

Sandall, S.R. & Schwartz, 1.S. (2002). Building blocks for teaching preschoolers
with special needs. Baltimore: Brookes. Chps. 1-4

Week 4 -
9.16

Standardized assessments for infants and preschoolers

Assignment Due: Naturalistic Lesson Plan

Boone, H.A., and Crais, E. (1999). Strategies for achieving family-driven
assessment and intervention planning. Young Exceptional Children, 3, 2-11).

Ohtake, Y., Santos, R.M., & Fowler, S.A. (2000). It's a three-way conversation:
Families, service providers, and interpreters working together. Young Exceptional
Children, 4, 12-18.

Lopez, E., Salas, L., Flores, J. (2005). Hispanic Preschool Children: What about
assessment and intervention? Young Children, November

Week 5 -
9.23

From assessment to writing IEP goals and objectives

Response to Intervention in early childhood and ongoing progress monitoring

Cook, R. (2004). Embedding assessment of young children into routines of
inclusive settings: A systematic approach. Young Exceptional Children, 7,2-11.
Coleman, M.R., Buysse, V., & Neitzel, J. (2006). Recognition and response: An
early intervening system for young children at risk for learning disabilities. Full
report. Chapel Hill: The University of North Carolina at Chapel Hill, FPG Child
Development Institute.
Lignugaris/Kraft, B., et al. (2001). Writing better goals and short-term objectives
or benchmarks. Teaching Exceptional Children, 34 (11), 52-58.
*Review IGDI's and other progress monitoring tools in class

Week 6 -
9.30

Language & Literacy

Rice, M.L. & Wilcox, K.A. (1995). Building a Language-Focused Curriculum
for the Preschool Classroom: A Foundation for Lifelong Communication.
Baltimore: Paul H. Brookes. Chp. 4

Justice, L.M. & Pullen, P.C. (2003). Promising interventions for promoting
emergent literacy skills: Three evidence-based approaches. Topics in Early
Childhood Special Education, 23 (3), 99-113.

Sandall, S.R. & Schwartz, I.S. (2002). Building blocks for teaching
preschoolers with special needs. Baltimore: Brookes. Chp. 10

* Review ELLCO in class

Week 7 -
10.7

Instructional Methods

Chiara, L., Schuster, J.W., Bell, J.K., & Wolery, M. (1995). Small-group massed-
trial and individually-distributed-trial instruction with preschoolers. Journal of Early
Intervention, 19, 203-217.

Sewell, T.J., Collins, B.C., Hemmeter, M.L., & Schuster, J.W. (1998). Using
simultaneous prompting within an activity-based format to teach dressing skills to

preschoolers with developmental delays. Journal of Early Intervention, 21, 132-145.




Santos, R.M. (2001). Using what children know to teach them something new:
Applying high-probability procedures in the classroom and at home. Young
Exceptional Children Monographs Series No. 3.

Week 8 -
10.14

Cultural & Linguistic Diversity, Working w/Families

Espinosa, L.M. (2008). Challenging common myths about young English
language learners. Foundation for Child Development Policy Brief Number 8.
http://www.fcdus.org/resources/resources_show.htm?doc_1d=669789

Kohnert, K. Yim, D., Nett, Kan, P. & Duran, L. (2005) Intervention with
linguistically diverse preschool children: A focus on developing home language (s).
Language, Speech, and Hearing Services in the Schools, 36, 251-267

Cheatham, G. A., Santos, R.M., & Ro, Y. E. (2007). Home language acquisition
and retention for young children with special needs. Young Exceptional Children,
11 (1), 27-39.

Week 9 -
10.21

Management of behavior problems in preschoolers

McGee, G., Daly, T. (1999). Prevention of Problem Behaviors in Preschool
Children. In A.C. Repp, & R.H. Horner (Eds.), Functional Analysis of Problem
Behavior (171-196). Belmont, CA: Wadsworth

Iwata, B.A., & Dozier, C.L. (2008). Clinical application of functional analysis
methodology. Behavior Analysis in Practice, 1, 1-9.

Worsdell, A.S., lwata, B.A., Hanley, G.P., Thompson, R.H., & Kahng, S.W.
(2000). Effects of continuous and intermittent reinforcement for problem behavior
during functional communication training. Journal of Applied Behavior Analysis,
33, 167-179.

Week 10 -
10.28

Staff training and Teamwork - Working with Families

Assignment Due: Boardmaker Materials

Stoneman, Z., Rugg, M.E., & Gregg, K. (2009). Partnerships with families. In
Hooper, S.R., & Umansky, W. (Eds.), Young Children with Special Needs (462-
492). Upper Saddle River, NJ: Pearson.
Ingersoll, B., & Dvortcsak, A. (2006). Including parent training in the early
childhood special education curriculum for children with Autism Spectrum
Disorders. Journal of Positive Behavior Interventions, 8, 79-87.

Petscher, E.S., & Bailey, J.S. (2006). Effects of training, prompting, and self-
monitoring on staff behavior in a classroom for students with disabilities. Journal of
Applied Behavior Analysis, 39, 215-226.

Week 11-
114

Group Instruction & Curriculum Adaptation
Evidence-based practice in Early Childhood Special Education

Santos, R. M., Lignugaris/Kraft, B., & Akers, J. (1999). Tips on planning center
time activities for preschool classrooms. Young Exceptional Children, 2(4), 9-16.
Sandall, S.R. & Schwartz, 1.S. (2002). Building blocks for teaching preschoolers
with special needs. Baltimore: Brookes. Chps. 5-7

Buysse, V. (2006). Evidence-based practice: What does it really mean for the

early childhood field? Young Exceptional Children, 4 (1), 2-



http://www.fcdus.org/resources/resources_show.htm?doc_id=669789

McWilliam, R.A. (1999). Controversial practices: The need for a reacculturation
of early intervention fields. Topics in Early Childhood Special Education, 19(3),

177-188.

Week 12 (Curriculum Selection & Evaluation

11.18 Saracho, O.N., & Spodek, B. (2003). Recent trends and innovations in the early
childhood education curriculum. Early Childhood Development and Care, 173, 175-
183.

Thompson, N.L., Hare, D., Sempier, T.T., & Grace, C. (2008). The development
of a curriculum toolkit with American Indian and Alaska Native communities. Early
Childhood Education Journal, 35, 397-404.

Vartuli, S.A., & Rohs, J. (2008). Selecting curriculum content that stimulates
thought. Early Childhood Education Journal, 35, 393-396.

Assignment Due: Observation and Evaluation Assignment Part 2

Week 13 Thanksgiving break

11.25
Week 14  Tranisition & Inclusion
12.2

Assignment Due: Curriculum Checklist

Cook, R.E., Klein, M.D., & Tessier, A. (2008). Providing for special needs in
early education: The challenge. In Adapting Early Childhood Curricula for Children
with Special Needs. (pp.2-31). Upper Saddle River, NJ: Pearson.

Odom, S. L., Horn, E. M., Marquart, J. M., Hanson, M. J., Wolfberg, P.,
Beckman, P., Lieber, J., Li, S., Schwartz, I., Janko, S., & Sandall, S. (1999). On the
forms of inclusion: Organizational context and individualized service models.
Journal of Early Intervention, 22, 3, 185-199.

Fiechtl, B., Rule, S., & Innocenti, M. (1989). It’s time to get ready for school.
Teaching Exceptional Children, 21, 63-65.

Evaluation (in class):
1. Class Progress Monitoring (i.e. weekly quizzes) (60 points [5 point allowance])

Beginning with week 2, each class will begin with a 1-question quiz. The quiz question will be
on material from the reading assigned for that week. The quiz question will be posted at the very
beginning of class and students will have 5 minutes to answer the question. At that time, the
answer will be posted and no more quizzes may be turned in for full credit. A correct quiz
answer will be worth 5 points, partially correct quiz answers will be worth approximately 3
points, and students may earn 1 point for just putting their name on the quiz sheet and turning it
in before the end of the class period. Quizzes cannot be made up. However, all students will have
a 5pt. quiz “allowance” that will automatically apply to their quiz grade in the case that they are
late or absent for a class meeting.

2. Bi-weekly Exams (6 @ 20 points each = 120 points)
Every two weeks starting on week three there will be a short exam during class. These short
exams will both expand on the weekly quiz questions and cover other material. The focus will be




on the application of the material learned through readings and class discussions. These frequent
shorter exams will take the place of both the mid-term and final examination.

Evaluation (Assignments):

1. Classroom floor-plan and schedule: (10 points)

Students will have time in class to work with a group on a classroom floor-plan and schedule
after learning about issues relevant to planning space and time for preschoolers. Students will be
provided with forms to use to sketch their classroom and to organize their day. Students should
consider how the physical environment and schedule supports interest in classroom activities and
minimizes potential problem behaviors. (Due in Class, Week 1, Aug. 26).

2. Observation and Evaluation of a Self-Contained or Inclusionary Setting (in 2 parts):
(200 points total)

Part 1. Teachers in Early Childhood Special Education Settings need to be observers of
environments addressing individual needs of children and they need to be able to effectively
evaluate those environments. The students will observe a self-contained or an inclusive
preschool program. Students should use their practicum placement to complete this assignment.
For this assignment, students must submit a paper addressing the following:

Make a sketch of the physical environment. Determine the strengths and weaknesses of the
observed layout based on the readings and discussion in class. Submit an alternative layout if you
would alter the room arrangement. Also evaluate the use of wall space and the general
organization of materials. (Due Week 3, Sept. 9, 40 points)

Part 2. The following is due Week 12, Nov.18 (160 points).

1. Assess the curricular needs of the group. Specifically outline how the educational needs of the
group are being met through the curriculum. Are activities modified related to individual needs
of students? If so give at least two examples of modifications you have observed. Specifically
think about all areas of development:

a Social-Behavior: Applied Behavior Analysis in classroom settings

b.  Communication: Communication strategies and literacy

c Motor: Fine and gross motor adaptations

d Cognitive: Authentic learning experiences as well as direct instruction

e. Self-Care: Supports for building independence

2. How has diversity been addressed and included in this preschool environment (cultural, linguistic, and
socio-economic)? If it hasn’t been adequately addressed, what changes would you make?

3. Describe the task analysis that is used by the teacher. Choose one example and explain how the teacher
breaks down larger activities into smaller steps and what supports he/she provides at each step of the
task?

4. Describe the strengths and weaknesses of transitions between activities in your setting. Are they
planned for? What types of cues or prompts are given? Do the children generally successfully transition
or are there significant episodes of challenging behavior?

5. How do the teachers interact collaboratively? Describe any observed co-teaching relationships and
inclusion of other service providers. How do the interactions of the teachers affect the students and their
learning?



3. Development of two Lesson Plans (Intensive and Naturalistic, 25 points each = 50 points,
Intensive Plan due Week 3, Sep.9. Naturalistic Plan due Week 4, Sep.16)

Students will develop two lesson plans (one intensive and one naturalistic with embedded
learning opportunities) that they will implement during their practicum experience. Students will
include the following components in their lesson plans:

Teacher: (your name)

Classroom context: Include information about the # of children, # of children with special needs (self
contained or inclusive?), # of adults present in the room and their roles

Activity: (i.e. large group time, small group time, individual, center time, free play,®}
Objectives: (Intensive or Natualistic?)

Materials: (include adaptive materials to be used)

Personnel: (who will directly be involved in the lesson?)

Description of the lesson: (include all steps for implementation from beginning to end with enagh detail to
permit a substitute teacher to follow the plan)

Methods for assessment or data collection: (you will need to actually collect data during the lesson and
submit this along with your lesson plan and reflection)

Closure and transition:
Opportunities for follow-up or generalization:

4. Development and use of visual cues using Boardmaker (60 points, all due on Week 10,
Oct. 28)

Teachers in Early Childhood Special Education need to be able to use current technology to
create visual supports for young children with special needs. Students will complete three
projects using Boardmaker. The software will be distributed in class.(Examples of all three will
be shown in class)

A) Use task analysis to break down an activity in one of your lesson plans. Make visual cues to
prompt your target child through a sequence of activities with a cue for a reinforcer at the end of
the sequence.

B) Students will make two visual schedules of the day. One will be for posting in the classroom
and the other will be a "mini* version so that the teacher can use the schedule for transition
prompts throughout the day.

C) Students will create adaptive materials for either a song or a book to increase communication
and engagement during group activities.

5. Curriculum Checklist (25 points, due Week 14, Dec. 2)

Students will check out a curriculum from the curriculum closet at CPD and will complete a
checklist to help them evaluate whether or not the curriculum would work well in their
classroom. Curriculum Checklist forms will be available via Blackboard. In order to turn in the
Curriculum Checklist Assignment, students must turn in the curriculum at the same time.



Points will be given for the following:

Classroom Floor-plan and schedule 10 points
Observation and evaluation assignment 200 points (40+160)
Intensive and naturalistic lesson plans 50 points (25+25)
Boardmaker projects 60 points
Curriculum Checklist 25 points
Bi-weekly exams 120 points (6*20)
Weekly quizzes 60 points (12*5)
Attendance/Participation/Professional Points 25 points

Total Points 550 points

When students miss class, it is their responsibility to obtain handouts and make arrangements to
view films. Any assignment submitted after the due date will have points deducted for each day
past due.

A =95-100 C+="78-80
A-=91-94 C="75-77
B+ =90-88 C-=72-74

B = 84-87 D = 62-71
B-=81-83 F = Below 61

Compute your grade at any time, divide the total number of points you have received by the total
number of points available and multiply by 100. Then use the scale. Note, grades with decimal
points greater than or equal to .5 will be rounded up and grades with decimal points less than .5
will be rounded down.

BLACKBOARD specifics-

Communicate with the instructor through BB email.

Assignments- descriptions of all assignments will be posted on BB along with any
forms or templates required to complete the assignments. Assignments may be handed in during
class or in the instructor’s mailbox before class.

Submitting assignments- Submit assignments in the following way- last name, first
initial, course number, and a brief title of the assignment.

“All students should be aware that effective June 15, 1990, the application for teacher
certification includes a section that asks if the applicant has ever been convicted of violating any
law (except traffic violations).”



